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THINK-PAIR-SHARE 

 Who is most responsible for student success in 
concurrent enrollment classes? 
 

 



SESSION OBJECTIVE 

Consider course-level and school 
supports for nontraditional CE 
students to succeed in rigorous 
courses 
 



ENTRY POINT PROJECT PILOT YEAR 

 3 courses 
 240 students 
 18 high schools 

 
 



ENTRY POINT STUDENTS 2009-10  

FIRST GENERATION COLLEGE BOUND QUALIFIED FOR FREE OR 
REDUCED LUNCH 

Neither  

Both  

One  

No 

Yes 



High School GPA 

0-1.0

1.01-2.0

3.51-4.0  

2.51-3.0 

3.51-4.0  

2.01-2.5 

  

3.01-3.5 

Primary language 
spoken at home 

62%  
English 

38% 
Not  
English 



INTERACTIVE PEDAGOGY 



PRACTICE AND FEEDBACK 



CRITICAL THINKING AND REFLECTION 
She taught quickly and expected us to keep up. I remember 
needing help once and when I had mustered up the courage to ask 
her, she explained it, but her tone said, “why don’t you get this? I 
shouldn’t have to explain this again.” –Mei Schulte 



THINK-PAIR-SHARE 

 How do you decide which students to serve in 
concurrent enrollment classes? 
 



EDISON HIGH SCHOOL DEMOGRAPHICS 
Number of Students: 893  
Native American 2.35 %  
African American 55.54 % 
 Asian 7.50 %  
Hispanic 24.19 %  
Caucasian 10.41 % 
Limited English Proficient 31.58 %  
Special Education 17.13 %  
Free/Reduced Lunch 90.82 % 

 



ECIS WRITING STUDIO CLASS DEMOGRAPHICS 

 Edison HS (Sharon’s class 2010) 
 15 students 

8 Somali 
3 Mexican 
2 Oromo 
1 Amharic 
1 Hmong 



SHARON’S FOCUS STUDENTS 

Student Ethnicity Year 
in 
School 

M
/F 

MCA 
Reading 
Score/ 
GRAD 
Reading % 

MCA/GRAD 
Writing 
Score 

Class Writing 
Observations 

Ayan Somali 12 F 1038/40% 
(not pass) 

2.0 (not 
pass) 

Good ideas/details 

Sahra Somali 12 F 1036/45% 
(not pass) 

3.5 (pass) Interesting ideas 
but lacks focus 

Teodora Mexican 11 F 1046/60% 
(not pass) 

3.5 (pass) Strong 
ideas/details 

Mary 
Jean 

Mexican 12 F 1042/60% 
(not pass) 

2.0 (not 
pass) 

Needs help with 
org. 

PaHoua Hmong 11 F 1041/60% 
(not pass) 

3.0 (pass) Basic—needs 
development 



DIAGNOSTIC TOOLS 

 Test scores and GPA 
 In-class writing prompt 
 Content Reading Inventory 
 Personal info. questionnaire, including out-of-

school commitments such as work, activities, 
and family commitments 
 



THE PITFALLS OF TAKING A RISK 

 The teacher may take more responsibility for 
student success 

 Students may rely too heavily on teacher feedback 
and guidance 

 
 



BURNING QUESTIONS  

 How do I help students be more independent 
when they go to college? 

 How can I foster skills that help them self-
assess and improve their writing in different 
genres and contexts? 
 



INTERACTIVE PEDAGOGY 

 Co-creating criteria charts using assignment 
sheet/rubric 

 Analyzing model essays with rubrics 
 Creating questions for Peer/Self Assessment  

 gradual release from teacher to group to individual 

 
 
 



PRACTICE AND FEEDBACK 

Writing Conferences 
 Framing feedback in terms of questions 

e.g. “How could you bring the reader into the 
moment?” 

“Ask yourself how you could use sensory details to 
bring the reader into the moment.” 

 



CRITICAL THINKING AND REFLECTION ON 
LEARNING 

 Exit Slips and Revision Plans 
 Essay Reflective Cover Sheets 
 



REVISION PLANS 

 Self-assessment: 
 I see the strengths of this paper as: 
 Possibilities I see to improve this paper: 

 Feedback from other readers: 
 Strengths they see in the paper: 
 Ideas from other readers on possibilities to improve the 

paper: 
 Plan for revision: 

 what specifically I will change in the second draft:   
 How I will make these changes/improvements: 

 



MY REALIZATION 

Right after spring break I started to 
realize that while many of my 
students were making progress 
toward using resources to understand 
assignments and assess their 
progress, my focus students were still 
struggling. 
 



MY REALIZATION 

 I was still in control. 
 My focus students were afraid to rely on their 

own assessment. more than mine. 



WRITING CONFERENCES:  
FROM FEEDBACK TO REFLECTION 

 How can I give my students more control of 
writing conferences? 
 Use rubric to self-assess 
 Create questions for readers based on self-

assessment 
 Conference with two readers in any order 
 Complete revision plan 
 Use sentence starters to scaffold 



USING SENTENCE STARTERS TO SUPPORT 
STUDENT INDEPENDENCE 
 
Self-Assessment 
 Right now, I think the strongest area/part of my paper is _____ 
 Something in my paper I want to improve is ________________  
 The thing I am having a hard time with right now is __________ 
Reader Feedback 
 My readers think the strongest area/part of my essay is ______ 
 Something my readers think I can improve is________________ 
 Some ideas/strategies they gave me are ___________________ 
Revision Plan 
 When I write the next draft of my essay, I will change (be specific) 

______________________________________________ 
 I will use these strategies or techniques to make these changes 

_____________________________________________________ 

 



SHARON’S RESULTS 

 This approach made a significant difference in 
getting students ready for college 
 
 Exit interviews showed all focus students using 

feedback and revision to improve their writing 
 Most students used rubric/assignment sheet to 

know if they were on track  

 
 



KEY POINTS 

 Importance of identifying and tracking 
students who may struggle 

Explicit modeling of self-assessment and 
self-monitoring are more important than 
specific tools 

 Importance of student ownership and 
motivation, community of support, and 
building trusting relationships 
 
 

 



THINK-PAIR-SHARE 

How can you imagine teachers in your 
program supporting students to take 
responsibility for their own learning? 
 



AVID (ADVANCEMENT VIA INDIVIDUAL 
DETERMINATION) 
 
 Designed as a college readiness and learning 

support program 30 years ago 
 AVID’s mission is to increase the number of 

students who can be successful at 4-year 
colleges 

 Targets students whose parents have not 
attended college and who come from 
disadvantaged backgrounds 

 Serves 400,000 students nationwide 
 



CENTRAL HIGH SCHOOL 

 40 languages are spoken at home. 
 More than 80 percent of Central Students go 

on to college each year. 
  In 2009,  59 percent went to a 4-year 

institution out of a graduating class of 439.  
 81 honors-level classes are offered, including 

International Baccalaureate, Advanced 
Placement and College in the Schools, a 
concurrent enrollment program. 
 



CENTRAL HIGH SCHOOL 

School  enrollment in 2009-10:  2,137 
 Caucasian: 34 % 
 Black/not Hispanic: 32 % 
 Asian/Pacific Islander: 29% 
 Hispanic: 4% 
 Native American: 1% 

 



AVID AT CENTRAL 

 Adopted AVID six years ago  
 Currently has five sections of the AVID Elective, 

a daily class that works on fostering critical 
thinking, time management, note-taking, 
writing, listening and other academic skills 

 As part of a new, national AVID initiative 
targeted to the achievement gap, one of our 
classes this fall is all ninth-grade, African-
American males.    
 



AVID STUDENT DEMOGRAPHICS 

89 AVID Students in 2009-10 (9-12 grade) 
Asian 28% 
Latino 3% 
African and African American 58% 
Caucasian 10% 
 



AVID KEY ELEMENTS 

 Binders 
 Planners 
 Cornell Notes 
 Write to learn 
 Reading Strategies 
 4 years with same AVID teacher 
 Tutorials 
 Reflection 

 



COSTA’S LEVELS OF INQUIRY 

Level 1: Understand/know: Students 
understand the text 

Level 2: Infer/interpret: Students make 
meaning of text  

Level 3: Experience/apply: Students think 
beyond the text and make personal 
connections.  
 



AVID STUDENT RESULTS 

 Out of 89 students, 86 completed at least one 
advanced course in language arts 

 School attendance rate 92.8% 
 AVID attendance rate 97.1% 
 Average unweighted GPA for AVID: 2.64 
 Average unweighted GPA for school: 2.43  



CONCLUSION 

 Ultimately, the student is responsible for their 
success, but it’s our responsibility to foster in 
them the skills to take responsibility for their 
own learning. 
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