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Pep talk

noun
INFORMAL

noun: pep talk; plural noun: pep talks

1.a talk intended to encourage, make someone feel more courageous or enthusiastic.

The national conversation around equitable participation in dual enrollment continues.
Welcome back to our Program Equity Practices resource, or PEP Talk, where practitioners
lead the charge in sharing their experiences and perspectives on how to address equity
gaps and increase postsecondary education access and success for all students. The
National Alliance of Concurrent Enrollment Partnerships (NACEP) hopes this resource
series will empower practitioners by informing program practices with insights on ways
to elevate dual and concurrent enrollment to meet the education needs of all who seek
the opportunity.

NACEP works to promote, advocate, and help facilitate equitable access and participa-
tion in dual and concurrent enrollment. Research continues to show gaps in access and
participation for historically underrepresented student groups despite attempts to
increase equity.

One important way that programs can start to improve equitable access and participa-
tion is to utilize program data. In this NACEP PEP Talk we explore ways program data can
be used as a tool to build consistent communication and collaborative goal setting to
increase equitable participation. Building and sharing data profiles can be an impactful
tool to increase awareness and collaboration between colleges, K-12 partners, and
community stakeholders. In this PEP Talk we focus on ways concurrent enrollment part-
nerships can leverage systematic collection and dissemination of data to help programs
identify gaps in equitable participation and develop interventions to set goals and
monitor progress.
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Strengthening Partnerships Through
Data and Communication

Over the past three decades, opportunities for
high school students to earn college credit while
in high school have grown exponentially. A
wide-ranging body of research shows the
tremendous impact college courses in high
school environments have on students and their
success. The NACEP Research Commission
works to gather and synthesize this research
through research spotlights and issue briefs, and
curates these resources in the NACEP Resource
Center. Research continues to show that partici-
pation in dual enroliment has a positive impact
on student academic achievement, graduation
rates, non-remedial placement upon college
entry, higher post-secondary GPA, and

increased degree attainment (NACEP Fast Facts).

Successful programs, those closing equity gaps
in particular, are built on real partnerships
between K-12 and higher education institutions.
Growing a true partnership requires clear and
effective communication and shared program
goals. One way to ensure strong partnership and
meaningful goal-setting is through data collec-
tion and evaluation. As partners engage in this
important and complex work we must leverage
program data to understand who participates in
programs and build strategic conversations
around closing equity gaps. Program data plays
a critical role in understanding the populations
we currently serve and those we aspire to better
serve.

NACEP’s vision supports a future where all
secondary students will have equitable access
to quality college courses to support their post-
secondary goals. Equity goals are important
checkpoints when working to assess whether
participation in concurrent enroliment reflects
the population of students within the school. In
order for programs to grow and expand access,
it is important to utilize metrics like program
participation and outcomes when collecting data
to identify gaps and set goals for improvement.
Program metrics look different for each program
and each high school served. NACEP challenges
its members and the dual and concurrent enroll-
ment community to evaluate data through a
student demographic lens with metrics like
persistence rates, credit hours attempted and
completed, course offerings, course modalities,
and student success.

In this NACEP PEP Talk we explore the work of
Aims Community College and their crusade to
build easy to understand annual profiles for their
partner high schools. These “partner profiles”
help their high school partners view their con-
current enroliment program trends and identify
gaps in student participation. The High School
Programs office at Aims Community College has
focused on leveraging data to improve concur-
rent enrollment equity and access in their corner


https://www.nacep.org/resource-center/
https://www.nacep.org/resource-center/
https://www.nacep.org/resource-center/nacep-fast-facts/

TERMINOLOGY USED IN THIS RESOURCE

There is a rich history behind the diverse terminology used to
describe the act of a high school student taking a college
course through a formal partnership between a secondary
and postsecondary institution. Terms can vary by state,
institution, and district. The Colorado Community College
System’s concurrent enrollment Statement of Standards &

On-Site Best Practices defines concurrent enrollment as -The
simultaneous enrollment of a qualified student in a local
education provider and in one or more post-secondary
courses, including academic or career and technical educa-
tion courses, at an institution of higher education pursuant to
the Concurrent Enrollment Programs Act.

In Colorado the term concurrent enrollment is used as an
umbrella term. This differs from the NACEP definition of
concurrent enrollment but for the purposes of this resource
we adopt Colorado’s terminology.

PEP TALK CASE STUDY

Aims Community College is located about one
hour north of the Denver metro area, in Greeley
Colorado. Raymond Chard is the Director of
High School Programs and Aimee Rogers is the
High School Programs Instructor Coordinator at
Aims Community College. They lead the pro-
gram which serves around 4,000 concurrent
enrollment students annually through more than
60 high school partners. This dynamic duo
oversees Aims’ college pathway opportunities
including concurrent enrollment experiences,

Aims Community College High School Partner Profiles

certificate-based pathways, fully integrated
on-campus experiences, and pathways in
technology early college (PTECH) programs.
With a large regional concurrent enroliment
footprint, thousands of students participating
each year, and multiple high school partners
offering a variety of options in varied modalities,
the team at Aims was managing a lot of moving
parts while seeing great success in program
growth.


https://internal.cccs.edu/academic-affairs/academic-initiatives/concurrent-enrollment/
https://internal.cccs.edu/academic-affairs/academic-initiatives/concurrent-enrollment/
https://www.nacep.org/about-nacep/what-is-concurrent-enrollment/#:~:text=NACEP%20defines%20concurrent%20enrollment%20as%20the%20subset%20of%20dual%20enrollment%20courses%20taught%20by%20college%2Dapproved%20high%20school%20teachers%20in%20a%20secondary%20environment.%C2%A0
https://www.nacep.org/about-nacep/what-is-concurrent-enrollment/#:~:text=NACEP%20defines%20concurrent%20enrollment%20as%20the%20subset%20of%20dual%20enrollment%20courses%20taught%20by%20college%2Dapproved%20high%20school%20teachers%20in%20a%20secondary%20environment.%C2%A0

Ray and Aimee knew the great work that was
happening in Aims’ high school programs and
wanted an efficient, consistent, and impactful
way to share information while highlighting the
schools and communities they serve. The pair
were eager to help their high school partners
“tell their concurrent enrollment story” and a
chance request from a department dean helped
spur a design idea that made Aims’ High School
Partner Profiles come to life.

A Dean was preparing for an upcoming meeting
with a partner school and wanted information
about the school’s concurrent enrollment pro-
gram: how many students were participating,
what courses were offered, what was most
popular, how many credits students were
taking? All key elements in helping high schools
tell their concurrent enroliment story. This was
an Ah-Ha moment for Ray and Aimee.

“When the request came, we did what
we always do, opened up one spread-
sheet to figure out the number of
students, pulled up another list to get all
the instructors and their courses,then
ran a report to get some more informa-
tion, and on and on. We compiled the
information in a one-page document and
sent it to the Dean.”

High School Partner Profiles

The Aims High School Programs team saw an
opportunity to align their practices to better
support their partner high schools by creating a
tool that was useful to them and in a familiar
format. All high schools received annual infor-
mation on student performance related to AP
exams and standardized test scores, and the
High School Partner Profiles sought to emulate
the same reporting format. Schools used that
data to monitor student progress, set goals,
allocate resources, as well as to measure
student success and progress. Using their
program data, they compiled a profile that
contained useful information for each school.
As Ray noted:

“Once we connected the dots, we decid-
ed we were going to compile High
School Partner Profiles (which we affec-
tionately call “high school report cards”)
and not only have the profiles available
internally, but also send a copy to each
of our schools annually.”

By providing the profiles to their high school

partners, Ray and Aimee knew that the school
would have the information readily available in
an easy to understand format, a useful tool to
help them tell their program'’s story. Ray and

Aimee saw the value in this approach and knew
their high schools would too.




In the summer of 2021, Aims sent the first itera-
tion of the High School Partner Profiles to each of
their high schools. Each profile contained import-
ant high-level information that schools could use
to tell their story, including:

number of students who participated
credits attempted

degrees and certificates completed
participants demographic information
students’ course taking behavior

success and completion rates

courses taken and modality (high school,
on-campus, online and remote)
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IMPORTANT PARTNERS

Tip: As concurrent enrollment works to serve the community, it
takes a network of support to create impactful programming.
Consider both internal and external partnerships that help
promote student success. For Aims, the Office of Institutional
Research and Marketing and Communications departments
were important allies. College program staff may find other
campus collaborators in Admissions, Registrars, and Academic
Departments. Don't forget to consider similar teams at high
schools and school districts that may assist such as teachers,
counselors, principals, and district boards who not only have
valuable information but similar interest in the success of their
students and programming.
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For more examples of High School Partner Profile sheets, visit the Aims Community College

website here.



https://www.aims.edu/high-school-programs/concurrent-enrollment/participating-high-schools

Moving from Equity Barrier to Equity Builder

Research studies have shown that concurrent
enroliment can increase college access and
student success, particularly among groups
historically underrepresented in postsecondary
education including first generation students,
individuals of low socioeconomic status, low and
middle academically achieving students, as well
as Black, Indigenous, Hispanic and other
students of color. There are still significant gaps
in access to concurrent enroliment for groups
historically underrepresented in postsecondary
education. Data from the National Center for
Educational Statistics (NCES) reported disparity
in concurrent enroliment program participation
rates among Hispanic and Latinx (30%) and
African American and Black students (27%)
compared to their White or Asian counterparts
(over 38%). For students in rural areas, limited
resources and access to programming are
barriers to concurrent enrollment participation
(Dual Enrollment Participation and Characteris-
tics).

CLOSING EQUITY GAPS IN COLORADO

A 2020 report by the state of Colorado indicated an increase in
students of color participating in Dual/Concurrent Enrollment
Programs during 2018-19 & 2019-20 school years. The percent-
age of African American and Black students increased by
23.3%, for Latinx & Hispanic students, by 18.4%, for Asian
students, 27% and for students identifying as two or more
races, a19.9% increase.

The report cited that this increase can be attributed to the
increase in efforts to diversify student participation.

Concurrent and Dual Enrollment | Higher Education

Access to college pathway programs vary
widely geographically and for a multitude of
reasons: political factors, inequities in funding,
program availability, proximity to institutions of
higher education, and even state policies that
create barriers to student participation and
success. Studies show that even if these factors
are controlled for, participation within concur-
rent enroliment programs can vary substantially
within states or districts (College Acceleration
for All? Mapping Racial Gaps in Advanced Place-
ment and Dual Enrollment Participation).

Elements like state policy, funding, and geo-
graphic proximity can impact equity and access
and often are beyond the control of concurrent
enrollment programs. However, reviewing and
using data to inform planning offers programs a
important resource to leverage program and
community resources to help overcome these
barriers. For Aims Community College, the High
School Partner Profiles have become a powerful
tool for understanding and sharing data while
working to increase equitable access to higher
education.

The student demographic portion of High
School Partner Profiles has the potential to



https://nces.ed.gov/pubs2019/2019176.pdf
https://nces.ed.gov/pubs2019/2019176.pdf
https://files.eric.ed.gov/fulltext/ED610211.pdf
https://files.eric.ed.gov/fulltext/ED610211.pdf
https://files.eric.ed.gov/fulltext/ED610211.pdf
https://highered.colorado.gov/concurrent-and-dual-enrollment

shape conversations with stakeholders from
general goal setting to targeted goals centered
on improving equity. By highlighting student
demographics, partners can collaborate on
equitable recruitment and support student
success in concurrent enrollment programming
and beyond.

Meetings with high school partners working with

Aims Community College included questions like:

“Do the demographics of our Concurrent
Enroliment students match the overall
student demographics?”

“Are there any groups underrepresented
or overrepresented?”

“What changes to student recruitment,
information, and support will help us start
to address these gaps?”

The High School Partner Profile sheets were
incredibly well received, both internally and
externally, with overwhelmingly positive feed-
back. The profiles were a tool that shared infor-
mation and opened pathways for rich dialog,
goal-setting, and planning. The student demo-
graphics section of the profiles became a key
factor in driving impactful equity conversations
among Aims’ partners and served as a catalyst
for action in improving access.

>

By providing data to their partners, the team
realized the information fostered deeper conver-
sations about equity, access, and student success.
As the old adage states, you measure what you
care about, and that is what the High School

Aims was working to close equity gaps in higher
education by preparing more diverse groups of
students to pursue post secondary education
and that work started with the data in the High
School Partner Profiles.

Identifying Participation Gaps with Data

Programs team at Aims Community College
worked to do through High School Partner
Profiles.

The High School Partner Profiles led to impactful
conversations and more importantly impactful
change. In the first year of widespread usage,
the High School Programs team met with a local
comprehensive high school to review their
profile. In 2020-21, the high school had about
120 students participating in concurrent enroll-
ment, 57% of which were female and 55% were
Hispanic. In a school district more than 70%
Hispanic, there was a clear gap. The High
School Partner Profile data set the stage for
planning to increase student participation and
equity within the program. As a result, the high
school reconfigured their outreach efforts to
align program representation with that of their
student body population.




The following academic year, 2021-22, the
school district not only increased the number of
students participating by 12% but they also
started to close some of their participation gaps.
In the 2021-22 academic year the male/female
participation rates were on par with the popula-
tion within the high school 45% Female, 53%

(e

The 2022-2023 school year was the third year
Aims Community College utilized High School
Partner Profiles as an equity tool. Some exciting
elements of the journey include the ability for
partners to showcase their program successes
while driving conversation regarding equity
gaps. Heading into the third year, the High
School Programs team and partnering schools
had established goals and shared an under-
standing about the important aspects of concur-
rent enrollment and student success. Ray,
Aimee, and the Aims High School Programs
team noted increased outreach and awareness
regarding student participation compared to
student population demographics. As a result,
Aims Community College supports efforts of
their partners to address equity gaps.

The team at Aims has learned that in order for
equity-focused conversations to take place it is
important for those partnerships to collaborate

Looking Ahead for Lasting Impact

T

Male, 2% Non-report/Other and the number of
Hispanic students participating had increased
nearly to 64%, closing the participation gap by
nearly 10% in a single year. The changes were a
direct result of the high school’s work to adjust
their outreach efforts to align program participa-
tion and student body representation. Ensuring
equitable access and participation in concurrent
enroliment requires intentional conversation
about who has access, who does not, and why
gaps are present. This is foundational for any
work to grow program participation and increase
representation and program diversity within a
high school student population.

internally to support their external collabora-
tions. Concurrent enroliment is a great way for
colleges to understand and develop supports
specific to the students they serve now and
hope to serve in the future. As students gradu-
ate and transition to college, institutions can be
proactive by using data collected from concur-
rent enrollment programming to better under-
stand student need and provide resources to
help them reach their goals.




While Ray and Aimee’s original goal was to help
their high school partners tell their story, the
High School Partner Profiles really helped tell
the ever-evolving story of their program through
their partnerships. Aims Community College

has centered that story on ensuring that a more

diverse group of students find clear connections
to accelerated paths through post-secondary
education. They hope their story and the
resources they have shared in this PEP Talk can
be a roadmap to help others recognize the
power and potential of concurrent enroliment in
promoting equitable access and success for all
students. By fostering strong partnerships,
advocating for quality programs, and prioritizing
the needs of students, they believe that the
transformative power of these programs can be
harnessed to create a more equitable and inclu-
sive educational landscape. Through ongoing
collaboration and continuous improvement, they
are committed to ensuring that the story of dual
enroliment reflects a shared vision of excellence
and opportunity for all.

Where to Begin?

Data collection in dual and concurrent enrollment may seem daunting, but it is important to understand
the student population served in order to address barriers to access. The High School Programs team at
Aims Community College offers advice about how to start your journey to building useful data for cen-

tering equity conversations with high school partners.

Aims took action by meeting with high school
administrators, counselors, advisors, staff, and
instructors from a variety of high school part-
ners once a semester. Meetings were intended
to create space for partners to provide the
college with some guidance and recommenda-
tions on concurrent enrollment programs at
Aims. It was at one of these standing partner-
ship meetings that the idea of the High School
Partner Profile was proposed and discussed.
This discussion brought new energy and excite-
ment to the conversations and created the
opportunity for valuable feedback from the

Start with a Conversation

secondary partners. This, in turn, helped further
shape the profile’s format and ensure that the
information included was of value for both the
high school and the college.




Aims High School Partner Profiles focus on key
data that prioritize program goals and highlight
equity and access gaps. To adapt this approach
for your program and school partners, identify
the essential metrics you want to measure and
consider how to collect that information. Explore
existing data sources, such as admission appli-

Build A List Of What You Want To Know

cations, which may already contain relevant
data aligned with your desired metrics. Through
intentional data collection, you can effectively
track progress, identify areas for improvement,
and foster a culture of equity and access within
your dual enrollment program.

——— Assess What Data Each Partner Has Readily Available

Secondary and postsecondary institutions both
collect a variety of student data. Accessing data
from a college or a high school for internal use is
typically straight forward. Aggregate data that
does not contain student level information or
has a data set size large enough to be anony-
mous is also generally safe to use. Data sharing
to connect student information across systems
or using confidential student-identifying data
can be complicated. If you have questions along
the way, check with your campus Institutional
Research staff or Institutional Review Board. Ray
and Aimee suggest you start with what you have
that is easily accessible. In many cases, this will
be a strong enough starting point to show the

value of using data. .
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Aims met with their Institutional Research Office
to create a plan for gathering and centralizing
data, which could be burdensome without inter-
nal support. Ray and Aimee also noted:

N |

“We knew that all colleges and high schools
collect student data in some capacity. It
was a matter of what type of data and
whether it was useful data for our work.
Concurrent Enrollment is the one area
where we share students, and we discov-
ered that Aims was doing a pretty good job
of coding and collecting data on our Con-
current Enroliment student population.”

“Currently, Aims Community College is a
Banner school and Institutional Research
was able to create a series of data dash-
boards for us through Tableau.”



Data collection is important but barriers to
collecting data exist. Partnerships between
institutions and K-12 partners does not neces-
sarily ensure data sharing between entities.
Institutions and K-12 schools have different
policies, reporting metrics, and databases for
various reporting to entities such as the U.S.
Department of Education and accrediting
bodies. One barrier to data collection is the lack
of understanding for partnering schools policies
and how they differ for those at the institution.

Data collected for program assessment and
evaluation should include a review process to
insure accurate information and avoid duplicat-
ing data sets. Aims evaluated their data sets and
noted the potential for student count duplication
if students switched high schools or took cours-
es through a variety of modalities such as high
school location, campus, and online course
options. Programs are as unique as the students
they serve and types of duplication depend on
the program and data collection system. Review

Understand Your Partner’s Data Landscape

It is important to understand those policies and
to structure data collection in a way that
ensures protection and accuracy. It is also
important to know how organizations collect
data (admissions forms, financial aid documents,
surveys) to find foundational metrics for collec-
tion. When working with colleagues, build rela-
tionships and mutual understanding of process-
es interdepartmentally, in an effort to create
foundational support for the work ahead.

Ensure Data Accuracy

processes are necessary to ensure accurate
information is being collected and communicated
by the institution.

Make It Useful

After the data checking process and learning
about some of the minor challenges within the
data, Aims opted to include a definitions section

B
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in the report for clarification and to ensure
shared understanding. Once they felt confident,
their last step was to meet with the Aims
Marketing and Communications department.
The Marketing and Communication staff were
key collaborators and created a fillable PDF that
allowed information to be easily customized
from text and data to partner high school logos.
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Data Collection Steps, Tips, and Case Study Examples

The team at Aims Community College High School Partnerships office offers this suggested process
to help guide your work.

. Step 1 Understanding institutional goals, program partnerships, and student population

Prior to collecting data, observe institutional goals, partnerships, and various student needs and barriers
in order to determine what metrics should be collected and used. Each institution, K-12 partner, and
student group are unique and understanding differences in need and processes will help guide the data
collection process.

Tip: Know and understand organizational mission and vision as well as the goals and objectives for part-
nering organizations, then review observations about student participation such as courses requested,
completion, and success. Are they aligned?

Case Study: Aims was approached with an idea and in completing the request saw an opportunity to
better understand and showcase partners and student success while also helping serve their mission to
increase equitable access to post-secondary education. A clear tie to the mission can help other campus
offices see how interdepartmental support helps to advance the collective goal.

. Step 2 Determine what data you have and what information it gives you

Data likely already exists through various admission and registration processes. Determine what data are
being collected and whether it is useful in partnership communication, program planning, and enhancing
student success.

Stakeholder engagement is necessary both inside and outside of the organization. Determine which
departments collect and use information and create internal partnerships to increase student support
and success through data collection.

Tip: Before creating new data collection methods check what you already collect. If admissions data are
collected for dual and concurrent enrollment students, determine if the data currently collected provides
the insight that is needed.

Case Study: Institutional Research and admissions processes at Aims provided all the data needed to
provide High School Partner Profiles.

11
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. Step 3 Determine if data collection processes yield accurate data

When collecting data for review, you may find contradictory information and/or duplicate data. Make sure
data collected are accurate so they are useful for evaluation and information sharing. To support accura-
cy itis also important to know and understand your data source, who enters it, and where potential errors
are generated in the process. Recurrent data issues usually mean something in the process needs to be fixed.

Tip: Issues with data collection can range from duplicate accounts, changes to student information such
as high school transfer, incomplete responses, transitioning between one database to another and so on.
Create clear metrics for data and review to find gaps and areas for improvement.

Case Study: Aims found duplicate course registration information. Students who were taking more than
one course were counted more than once, but through data review the team made adjustments to refine
data collection for future planning.

» Step 4 Determine if additional data are needed

Once current data collection is evaluated, additional items may be needed depending on the type of
engagement and planning needed. If current data collection is sufficient then additional metrics may not
be necessary.

Tip: Additional metrics may vary by program, organization, and partnership. If more information is
needed, create simple avenues for additional collection such as revising admissions application informa-
tion, data input processes, and advising notes. Keep in mind state, system, institutional, and school
policy as well as regulations such as FERPA when exploring additional metrics that will later be used for
and publicly shared reporting.

Case Study: Aims approached the project with an open mind and the ability to make adjustments as
needed. Once receiving feedback, additional metrics could be added based on school request.

» Step 5 Aimorimpact

Find ways for your data collection to be mutually beneficial and informative for all involved. This may
require additional interdepartmental collaboration. Aims partnered with their marketing and communica-
tions department to prepare and produce High School Partner Profiles.

Tip: Collaborate with campus partners and review institution goals to create a framework for data pre-
sentation. Not only will this increase program buy-in, it will also create opportunities for programs to sup-
port institution initiatives and create better understanding across the institution.

Case Study: Aims collaborated with their academic department and marketing and communications
department to provide profiles that told a story and highlighted areas important to the high school part-
ners. Though the profiles were initially meant to provide information to individual academic departments,
the High School Programs team saw an opportunity to inform high school partners and an avenue to set
goals for improvement.
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o Step 6 create an open door for feedback

High School Partner Profiles allowed Aims to structure and prepare data in a way that communicated
program, stakeholder, and student success. They were also an avenue for inducing discussions about
equity gaps and ways to improve student outcomes. This also created a dynamic between the institution
and partners where goals could be mutually communicated in an effort to pool resources and meet need
to increase success through strategic conversations.

Tip: Terminology between organizations varies. Consider meeting with partners as a way to provide
deeper understanding and communication in partnerships including the ability for partnering schools to
provide feedback to the institution.

Case Study Ex. As a way to update schools on program progress, a meeting between Aims and individual
partners takes place yearly providing partners with the opportunity to share feedback. Aims also provid-
ed definitions within the High School Partner Profiles in an effort to create shared understanding.

° Step 7 Share, goal-set, plan, assess, and repeat

Program planning includes assessment and evaluation practices as well as dialog with existing stake-
holders. Data, like High School Partner Profiles, can help institutions plan for the future by assessing
student needs and aligning goals with those of partners and stakeholders as well as the institution's mis-
sion and vision.

Tip: Conversations can create avenues for additional resource allocation to help alleviate barriers to
student success. As budget constraints can be an issue, tools like data collection and analysis can help
programs demonstrate impact to leverage budget requests.

Case Study: Aims was able to use High School Partner Profiles to start conversations in addressing

equity and access gaps in student participation.
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